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Young individuals constitute 

40% of the world’s total 

unemployed, with a global 
unemployment rate of 

13.1% —nearly triple 

that of adults.

TIME TO EMPLOYMENT is critical 
for understanding how to lessen  

the burden of unemployment.
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Time to employment, or the amount of time it takes 
for graduates to obtain employment following 
their educational exit, is associated with a variety 
of outcomes. For example, finding a job after 
graduation is associated with better immediate 
and long-term mental, physical, and social health.1-7 
In contrast, unemployment, underemployment 
(i.e., taking a job that is underpaid and/or that 
the graduate is overqualified for), and precarious 
employment (e.g., insecure temporary positions, 
skill-inadequate jobs) have been linked to job 
dissatisfaction, mental health problems, and low 
employee retention.1-7 Further, individuals who 
are not involved in employment, education, or 
training create substantial economic costs both 
nationally and for the state through lowered 
human capital, less tax revenue and higher 
borrowing, and inefficient resource usage.7-9 
Thus, tracking time to employment can provide 
important insight into what is necessary to reduce 
the costs and consequences of unemployment 
and underemployment.

Time to employment is influenced by individual 
demographic factors, including age and 
socioeconomic status.

AGE. Young individuals tend to face lower 
wages and fewer career opportunities10,11 when 
job searching, which leads to longer times to 
employment and higher unemployment rates. 
Young individuals constitute 40 percent of 
the world’s total unemployed, with a global 
unemployment rate of 13.1 percent (15.5 percent 
for the U.S.)—nearly triple that of adults.7 These 
high age-based unemployment rates are likely a 
consequence of young individuals having little 
to no work experience upon graduation, which 
may contribute to employer hiring biases6 and 
difficulty securing a job with good wages and 
career opportunities.10,11 This low-wage, low-
opportunity job market subsequently leads many 
graduates to delay their time to employment, 
either intentionally or not, thus leading to 
unemployment, underemployment, and/or 
precarious employment.10,11 In addition to the 
negative consequences associated with these 
conditions, early unemployment can lead to 
“low-pay-no-pay” cycles and increased career 
complexity (e.g., lower stability).12
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SOCIOECONOMIC STATUS. Socioeconomic status 
contributes to time to employment, as those with 
greater financial means tend to find employment 
opportunities more quickly and easily. Middle-
class students have been found to be more willing 
to engage in network-based job attainment than 
working-class students.13 In contrast, working-

class students tend to reject the use of social 
capital to obtain employment, and are reported 
instead to be preoccupied with their legitimacy, 
or merit, as workers.13 Research suggests students’ 
hyperfocus on merit varies by socioeconomic 
status and can hinder employment-seeking 
through networking.13

EDUCATIONAL ATTAINMENT AND GENDER HAVE BEEN FOUND TO WORK IN TANDEM AS AN 
INFLUENCE ON TIME TO EMPLOYMENT. Employers tend to evaluate productivity potential and 
trainability of applicants based on education/qualification and gender, which can disadvantage 
particular groups and young individuals from obtaining timely employment.6,11,14

Academic performance, institutional prestige, and overall level of education 
can impact hiring decisions,6,14,15 thereby impacting the time to employment 
for certain individuals. Those with lower academic performance and those who 
attend and/or obtain a degree from less prestigious institutions face greater 
difficulty in securing timely employment after graduation.6,15 Likewise, those with 
lower job qualifications or lower education tend to have a higher probability of 
unemployment or otherwise not involved in education or training.14 For example, 
degree completion is associated with employment for postsecondary certificates 
as well as associate degrees, though overall employment rates are higher for 
associate degrees than postsecondary certificates, regardless of completion.16 
Indeed, 72 percent of postsecondary certificate completers were employed after 
three years, compared with 59 percent of non-completers, while 77 percent of 
associate degree completers were employed after three years, compared with 
70 percent of non-completers.16

Employment during postsecondary education. Student employment throughout 
students’ postsecondary education positively impacts their ability to more 
quickly find a job upon graduation. While the financial strain of student loans 
has been thought to influence time to employment, this strain leads students 
to emphasize work experiences in college.17 Students’ increased experience 
is subsequently linked to increased probability of finding a full-time job after 
graduation.17 Among public two-year graduates, for example, 79 percent of 
those who worked full-time during their first year were employed 2 years after 
graduation, compared with 60 percent of those who worked part-time and 42 
percent of those who did not work.18

POSTSECONDARY EMPLOYMENT AND TRAINING OPPORTUNITIES CAN POSITIVELY INFLUENCE 
GRADUATES’ TIME TO EMPLOYMENT.
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Training and support during postsecondary education. Training and support 
during postsecondary education can contribute to more timely, appropriate 
employment. Employee mismatch, or the education and training obtained not 
aligning with that which is required, is a strong predictor of lower employee 
success and retention.19 Because higher education work placements that hold more 
potential to develop into permanent positions often offer more appropriate “real 
life” training, new graduates with these experiences face less mismatch during 
their search for employment.19 Indeed, institutions and their support systems that 
facilitate school-to-work transitions positively influence time to employment, 
especially for young individuals.11 Thus, increasing practical aspects of degree 
programs is recommended.19 Specifically, high-contact-hour, multi-component 
(classroom and work-based) approaches have been found to be more effective 
in increasing employment among those who are not in employment, education, 
or training.7

LACK OF AVAILABLE WORK AND BROADER ECONOMIC CONSIDERATIONS LEAD TO PROLONGED 
TIME TO EMPLOYMENT, ESPECIALLY FOR YOUNG INDIVIDUALS WHOSE INTERNSHIP AND 
EXPERIENTIAL-BASED NEEDS ARE MORE NEGATIVELY IMPACTED.11,20 Lack of availability of full-
time work increases individuals’ time to employment, especially for young individuals who are 
more likely to struggle finding jobs and/or to hold out if they cannot find a job that suits their 
preferences.11 Because employers’ reluctance to provide on-the-job training is increasing, young 
individuals who lack experience are facing fewer job opportunities.11 This issue with needing to 
gain experience for employment, thus prolonging time to employment, was exacerbated by the 
COVID-19 pandemic.

Younger individuals who cannot obtain internships and training tend to struggle 
finding jobs and/or hold out if they cannot find a job that suits their preferences, 
thus delaying their time to employment.11,20 Struggles in finding employment 
and/or training following the COVID-19 pandemic contributed to 28 percent of 
college graduates rethinking their career paths,21 and 38 percent of students 
reported feeling they were missing out if their first job was remote.22 
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Students value internships as a means of gaining skills and “trial-running” a 
position. As a result of canceled experiences and lack of training opportunities 
during COVID-19, 46.6 percent of students reported the value of internships 
as having increased.22 While 61.3 percent of students surveyed had planned to 
complete an in-person summer internship in 2020, 50 percent of all summer 
internships were canceled due to COVID-19.22 Indeed, of students scheduled 
to complete a summer internship, 61 percent reported their internship had 
been canceled and they were unable to find another opportunity, 23 percent 
indicated their internship had switched to a remote position, and 16 percent were 
continuing in their scheduled internship as planned or had found an alternative 
opportunity.22

TIME TO EMPLOYMENT, THOUGH OFTEN THOUGHT TO BE A PERMANENT SWITCH FROM 
UNEMPLOYED TO NOT, ALSO INVOLVES NUANCED CAREER DECISIONS AND ADJUSTMENTS. 
Graduates will often take a variety of temporary jobs or internships before landing a salaried 
position, and the job-searching phase should be considered as a holistic career mechanism 
rather than a static switch when measuring time to employment.23,24 

Individuals, especially younger ones, residing in the U.S. tend to change jobs 
frequently, with unemployment appearing as short bouts rather than one long 
experience.14 When looking beyond static outcomes, the first 50 months following 
graduation typically break down into 20 percent of months spent unemployed, 
12.8 percent of months spent in part-time employment, and 4.3 percent of months 
spent holding multiple jobs.24

To address such nuance, the U.S. Census Bureau specifically examines stable 
jobs (i.e., when an individual receives earnings from the same employer for 
three consecutive quarters of the calendar year) when considering employment 
outcomes, with sources such as the Longitudinal Employer-Household Dynamics 
(LEHD) data.25
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This is an NSWERS EXPLORE product, an overview and background of 
the current state of knowledge surrounding the factors that contribute 
to Time to Employment in Nebraska.
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